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Four Foundations from ‘How Does Learning Happen?’
[bookmark: _GoBack]'How Does Learning Happen?' is a document with a significant focus on a strong pedagogical model which was the vision Ontario's Ministry of Education had for the early years of education (Ontario Public Services, 2014). The vision of the document purposes at the creation of early years programs and services that support the healthy development of children characterized by increasing integration, accessibility, high-quality, and responsiveness. The use of the term pedagogy highlights the need for an inquisition into all structures and protocols that form the status quo in the quest for exploring the mechanisms of learning for children (Bertrand, et al., 2007). The document has four critical pillars that it passes on as the foundations for optimal learning and the healthy development of children. The same foundations have m=no limitation on the setting, geography, language, ability, culture, as well as age. The document also accentuates the need for viewing the above conditions not as separate elements of learning, but rather as states with high-level stakes all of which the children seek out. In the implementation of the four foundations; the document proposes shared understanding from educators, families, and children, with all the three having critical functions in their application. 
The Finnish early education model portrays a difference in logic over the traditional model of learning. Some of its aspects are critically different from educational models and programs in other countries, particularly the United States. Assessment of the Finnish education model through the document, 'How Does Learning Happen,' involves accounting for the four foundations portrayed as critical in the document. The four critical foundations for early programs and services include; belonging, engagement, expression, and well-being. 
The purpose of the first foundation is the cultivation of authentic relationships and connections. The perception of belongings is that every child has one, particularly in the environment of connecting with others and contributing to their world. The programs in the Finnish education programs have incorporated the aspect of belonging that allows for the cultivation of authentic, caring relationships and connections. Belonging is beneficial since it accentuates the same feeling between and among adults, children and their environment. The Finnish education model proposes programs that have respect for both educators and the learners as individuals which further enhances and promotes distinctiveness in each of the parties involves (Kansanen, 2015). Additionally, the ethical component involved in their programs propels the understanding of the values, norms, and traditions of the society. Application of the latter allows the student to better interpret their daily experiences and also fosters a better understanding of situations and issues. 
The structure of the Finnish education system also involves a variety of steps ranging from observation to assessment. The structure is a critical component in ensuring that self-reliance from the learners promotes continuous growth and development. In doing so, learners unconsciously polish and nurture their behaviors towards themselves and others. An additional step in the learning process allows for the internalization of input. The learners get to assess the comprehension of the learned material in a variety of fields including playing and the variety of assessments. Internalization promotes the development of critical and creative skills for the learners, both of which are critical elements in promoting the comprehension of self. The various methods structured for assessment of the learned material evaluates the comprehension capability of the child, and consequentially influence the ability of the learner to apply the knowledge in various settings. 
The second foundation involves the nurturing of healthy development and well-being. According to the document, "How Does Learning Happen?" the purpose of the foundation is to ensure that programs children develop a sense of self, health, and well-being. The Finnish education model employs programs and services that ensure that the children feel safe and free. The time-cut structure that allows the children to enjoy all the four seasons in various landmarks promotes imagination and creativity among the learners. The principle target for the model is building courage for the learning expedition and s=for educators to support learning. Additionally, the Finnish model promotes self-exploration from the learners, which they also encourage through mixed-aged children groups. The latter promotes learning from each other, which also helps in the identification of self and others (Thuneberg, Hautamaki, Ahtianen, Lintuvuori, Vainikainen, & Hilasvuori, 2018). The games that children play are at times autonomous which fosters a sense of development and self-realization. The learners also get to learn directly or unconsciously about maturity.
The third foundation concerns engagement which accounts for the learning and exploration of the world by children through mind, body, and sense. The principle adopted here involves ensuring that all the exploration the children undertake is meaningful, active, and also creative. The four-season experienced by Finland allows for the interaction of nature through field trips to accentuate the meaning of gear. Additionally, exploration of the country allows the children to interact with concepts and others through nature. The historical education also fosters understanding through originality in learning and presentation. The education model achieves this through first-hand accounts of the elderly or the presence of artifacts in elaborating and placing significance on meaning. The structure of their frequent games that involve autonomy and relativity also promote engagement of the learners with the course material. The learners, consequentially, have various chances to engage with the learned material, and can also integrate it into their daily lives. 
The last foundation involves the fostering of communication and expression in all forms. The pillar holds the belief that every child is a capable communicator with the ability to express themselves in a variety of ways. In the quest of the Finnish model to promote self-esteem, the games structure situations where the children get to display their feelings to one another. The comprehension of these feelings by others allows for a better understanding of new concepts, and also promotes the adoption of learned concepts in the field. The education model also accentuates the need for respecting the learners as individuals targeting at encouraging understanding irrespective of differences. 
It is clear that the Finnish early education model structured the four foundations indicated under the 'How does Learning Happen?' document. The structure also supports the all-round knowledge and awareness of the children. Additionally, such a structure is highly influential in terming the standards of education of the Finnish model as better than for most countries. 
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